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Selected Findings
Many crucial questions that community colleges need 
answered — What are our students’ goals? What issues 
keep our students from persisting? How effectively are we 
engaging students in the classroom?  How satisfied are 
our students with the support services we offer? — can 
be answered by investigating the percentage of student 
responses to specific CCSSE survey items. 

This section on Selected Findings from the 2007 CCSSE 
Cohort data is organized in terms of seven key topics: 
Educational Goals, Time on Task, Relationships, Academic 
Experience, Barriers to Persistence, Student Satisfaction, 
and Student and Academic Support Services.  

Educational Goals
Community colleges have multiple missions and goals, as 
do their students. Students responding to the survey are 
given the opportunity to mark Primary Goal, Secondary 
Goal, or Not a Goal in response to a list of possible goals 
for attending their particular college. As a result, many 
students mark more than one primary goal; therefore, the 
percentages in the table below do not sum to 100%. 

As seen in Table 1, students identify various educational 
goals.  Fifty-eight percent of the student respondents 
identify obtaining an associate degree as a primary goal.  
Fifty-one percent are interested in transferring to a 4-year 
college or university, while 41% are primarily interested 
in obtaining or updating job-related skills.  Twenty-nine 
percent of respondents seek to change careers, and 29% 
aspire to complete a certification program.

Time on Task
Students’ behaviors contribute significantly to their 
learning and the likelihood that they will attain their 
educational goals.  “Time on task” is a key variable, and 
there are a variety of settings and means through which 
students may apply themselves to the learning process.

  

Table 1: Educational Goals

Primary 
goal

Secondary 
goal Not a goal

Complete a certification program 29% 19% 52%

Obtain an associate degree 58% 21% 21%

Transfer to a 4-year college or university 51% 21% 27%

Obtain or update job-related skills 41% 27% 32%

Self-improvement/personal enjoyment 39% 35% 26%

Change careers 29% 16% 55%

Table 2: Time on Task

Part-time Full-time

5 hours 
or fewer

6-20 
hours

More than 
21 hours

5 hours 
or fewer

6-20 
hours

More than 
21 hours

Preparing for class 51% 43% 6% 38% 50% 12%

Working for pay 19% 14% 66% 31% 24% 46%

Participating in college-sponsored 
activities 97% 3% 0% 93% 6% 2%

Table 2 highlights that only 12% of full-time students 
spend more than 21 hours per week preparing for class 
while 38% spend 5 hours or fewer preparing for class.
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Not surprisingly, part-time students spend more time 
working for pay, more than 21 hours per week, than 
their full-time counterparts (66% vs. 46%); however, 
these findings highlight the competing priorities facing 
all students attending community colleges.  Finally, there 
is minimal participation in college-sponsored activities 
among all students. 

Relationships
Many educators believe in the power of their individual 
connections to students – a belief that is supported by 
higher education research as well. In point of fact, the 
level of student-faculty interaction is one of the most 
powerful predictors of student persistence in college. And, 
in numerous focus groups conducted with community 
college students, it was found that when asked to cite 
the factor that was most important in helping them stay in 
school and succeed there, students inevitably talk about 
relationships.

Various items on the survey can address the level and 
extent of students’ relational experience while attending 
the college. Item 4q on the survey asks students to indicate 
how often they worked with instructors on activities other 
than coursework.  Nearly three-fourths (72%) indicated 
they “Never” engaged in such activities.  When asked how 
much their college encouraged contact among students 
from different economic, social, and racial or ethnic 
backgrounds, 47% stated that this occurred “Quite a bit/

Very much.” Over two-thirds (70%) indicated that their 
college provided “Some/Very little” of the support needed 
to thrive socially while only 9% indicated this occurred 
“Very much.”  Finally, 78% of their friends are “Quite a bit/
Extremely” supportive of their attending the college while 
86% of their families were supportive of this decision.  

Figure 1 highlights results from item 11 on the survey, 
which ask specifically about students’ relationships with 
other students, instructors, and administrative personnel 
and  offices at the college.  Overall, students gave high 
ratings to their relationships.  Regarding relationships 
with other students, respondents judged the quality of 
their relationships quite favorably with a rating of 5 or 
higher given by 77%.  An even higher percentage (83%) 
gave favorable ratings to the quality of their relationships 
with instructors, while relationships with administrative 
personnel and offices were given a slightly lower favorable 
rating (62%).



Overview of National 2007 CCSSE Cohort Survey Results							       Page 3 of 1

Academic Experience
A positive academic experience is a 
product of many ingredients, one of 
which is the amount of time and energy 
that students invest in their academic 
work. The CCSR asks students to 
respond to seven survey items in order 
to gauge how actively they are involved 
in their education.  Students are given 
the opportunity to mark Very Often, 
Often, Sometimes, or Never in response 
to items such as the following:

	 Asked questions in class or 
contributed to class discussions

	 Made a class presentation
	 Worked with other students on 

projects during class
	 Worked with classmates outside of 

class to prepare assignments

While some students are highly involved 
in their academic experience (those 
who marked Often or Very Often), others 
are less engaged, as illustrated by their 
responses of Never, as displayed in Figure 
2. 

Developmental Education and ESL
Community colleges have quite diverse student 
populations, and in order to adequately serve student 
needs, the institutions offer a variety of courses and special 
programs. Item 8 on the CCSR asks students to identify 
which course paths they are following.  As shown in Figure 
3, large percentages of students either have taken or plan 
to enroll in developmental reading, writing, and/or math 
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courses, while a smaller percentage plan on taking an ESL 
course.
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Study Skills and Orientation 
Courses
A third of students have taken or will enroll 
in a study skills course, and 39% have 
taken or will enroll in an orientation course, 
as highlighted in Figure 4.

Student Learning
Student respondents indicate how 
much their coursework emphasizes 
intellectual processes such as 
memorization, the application of 
theories and concepts 
to practical problems, 
analysis, synthesis 
and organization, 
making value 
judgments, and using 
learned information 
to perform new skills.  
Figure 5 illustrates 
students’ perceptions 
of the extent to which 
their respective 
colleges promote 
these cognitive 
activities.

Table 6: Curricular Experiences

Have done 
or 

Plan to do

Internship, field experience, co-op 
experience, or clinical assignment 57%

Honors course 26%

Organized learning communities (linked 
courses/study groups led by faculty or 
counselors)

26%

Curricular Experience
Table 6 shows the percentage of students 
who have taken or plan to enroll in 
internships, honors courses, or organized 
learning communities.
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Figure 5: Student Learning
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Barriers to Persistence
CCSSE also asks students to indicate the issues that 
would require them to withdraw from college.  That is, what 
keeps students from achieving their educational goals?  
The percentage of students who report that the various 
factors would result in their withdrawing from class or from 
college is highlighted in Figure 6.  Again, students could 
mark more than one factor; therefore, percentages will 

not sum to 100%. Other barriers to persistence include 
lack of peer or familial support.  Twenty-two percent of 
students report that their friends are Somewhat or Not 
Very supportive of “your attending this college” while only 
14% respond similarly about support from their immediate 
families.

Student Satisfaction
A useful measure of satisfaction is whether a student 
recommends a service or institution to others. The CCSR 
asks students if they would recommend their college to a 
friend or family member.  Ninety-four percent report they 
would make such a recommendation. Another item asks 
students to evaluate their entire educational experience. 
Eighty-six percent describe their experience as Good or 
Excellent, and only 1% rate their experience as Poor.  

Another measure of student satisfaction is the percent of 
returning or successful students.  Sixty-five percent of the 
students indicate that they plan to enroll in their college 
within the next 12 months, while 12% report that they have 
accomplished their goals and will not be returning.  On the 
other hand, twenty-two percent report they are uncertain 
or have no plans to return.
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Lack of finances
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Figure 6: Barriers to Persistence
(Likely or Very Likely)

Student and Academic Support 
Services
Often surveys ask a combination of questions relating 
to satisfaction, use, or importance levels of services, but 
rarely are surveys designed in a way that asks students 
to link all three, as does CCSSE.  Table 3 displays use, 
satisfaction, and importance of a number of key academic 
and student support services. The first column reports the 
percentage of students who say that they used the service 
either Sometimes or Often; the second column shows the 
percentage of students who report they are Somewhat 
or Very Satisfied with the service; and the third column 
reports the percentage of students who rate the service as 
Somewhat or Very Important. 
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Across the board, part-time students are less likely than 
are their full-time peers to indicate substantial levels of 
engagement.  

Participation in Selected Activities
The first 21 engagement items on the CCSR ask students 
to indicate how often they have engaged in particular 
activities during the current academic year. For purposes 
of analysis, CCSSE collapsed the response categories 
Often and Very Often to report substantial levels of 
engagement; the criterion for inclusion was that half of all 
students had to report participating in the activity.  This 
information is highlighted in Table 4.

 

Table 3: Student Services by Use, Satisfaction, and Importance

Use Satisfaction Importance

Academic Advising /planning 54% 71% 89%
Career Counseling 28% 45% 79%
Job placement assistance 12% 23% 64%
Peer or other tutoring 25% 40% 70%
Skills labs (writing, math, etc.) 38% 50% 74%
Child care 5% 12% 45%
Financial aid advising 43% 50% 78%
Computer lab 62% 71% 84%
Student Organizations 16% 28% 58%
Transfer credit assistance 28% 38% 72%
Services to students with disabilities 9% 18% 59%

Note: The services highlighted in bright blue in each column are the three highest 
ratings in that area while the services highlighted in orange are among the lowest 
rated in each area.

 

Accordingly, students are most likely to use, express 
satisfaction with, and rate as important the following 
services: academic advising and planning and 
computer labs. While almost half of the students report 
child care as important, only 5% use child care services 
and only 12% are satisfied with this service. Similarly, 
64% of respondents rate job placement assistance as 
important, but only 12% use this service and only 23% 
are satisfied with it.
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In comparison, it is also important to note what students 
are not doing in college as frequently as one might 
expect. To report the least frequent activities, CCSSE 
uses the never response category. Table 5 consists of 
items where 30% or more of all students report never 
engaging in that particular activity.

Table 5: Percentage of Students Who Reported Never Participating in Selected Activities 
by Enrollment Status

Least Frequent Student Activity Items All Part-Time Full-time 

Participated in a community-based project as a part of a regular 
course 79% 83% 73%

Tutored or taught other students (paid or voluntary) 73% 78% 67%

Worked with instructors on activities other than coursework 72% 76% 65%

Skipped class 50% 56% 41%

Discussed ideas from your readings or classes with instructors 
outside of class 47% 53% 40%

Worked with classmates outside of class to prepare class 
assignments 42% 49% 32%

Made a class presentation 32% 40% 21%

Talked about career plans with an instructor or advisor 32% 37% 24%

Came to class without completing readings or assignments 30% 34% 24%

Part-time students are more likely than are their full-time 
peers to report never when responding to student activity 
items.

Table 4: Percentage of Students Who Reported Participating Often or Very Often in 
Selected Activities by Enrollment Status 

Most Frequent Student Activity Items All Part-Time Full-time 

Asked questions in class or contributed to class discussions 64% 63% 66%

Used the Internet or instant messaging to work on an 
assignment 61% 56% 70%

Worked on a paper or project that required integrating ideas or 
information from various sources 59% 53% 69%

Received prompt feedback (written or oral) from instructors on 
your performance 56% 55% 57%
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Table 6: 2007 CCSSE Special Focus Questions

Question Response Options

1.  By the end of my FIRST FOUR WEEKS at this 
college, I had met with an advisor to discuss my 
educational goals.

A=Yes
B=No, I met with an advisor by the end of my first 
four weeks at this college, but we did not discuss my 
educational goals
C=No, I did not meet with an advisor by the end of my 
first four weeks at this college
D=No, I have discussed educational goals with an 
advisor, but it did not happen by the end of my first four 
weeks at this college
E=I do not recall

2.  By the end of my FIRST FOUR WEEKS at this college, 
I had completed an initial assessment test to determine 
which reading, writing, and math courses I should enroll 
in.

A=Yes
B=No
C=I do not recall

3.  By the end of my FIRST FOUR WEEKS at this college, 
my instructors had used teaching techniques that 
encouraged me to become actively involved in the 
classroom.

A=Very often
B=Often
C=Sometimes
D=Never 
E=I do not recall       

4.  How satisfied were you with the quality of your 
college’s orientation course or program for new 
students? 

 

A=Very Satisfied   

B=Somewhat Satisfied  

C=Not at all Satisfied   

D=Have not attended an orientation course or program

5.  Rate your overall satisfaction with this college’s 
processes for working with new students – including 
the admissions process, the financial aid office, new 
student assessment, your first class registration 
experience, etc.

A=Very Satisfied
B=Somewhat Satisfied 

C=Somewhat Dissatisfied

D=Very Dissatisfied                               

Results from these responses are provided in the 
Frequency Distributions section of your Institutional 
Report and will be highlighted in CCSSE’s 2007 
National Report. In future years, the special focus 
will be determined by college interests and national 
trends.

2007 Special Focus Questions: 
The Entering Student Experience
CCSSE has established a regular feature that will allow 
participating colleges and national researchers to delve 
more deeply into areas of student experience and 
institutional performance that are key to student success.  
The five 2007 “special focus questions” elicited new 
information about students’ educational experiences 
during their earliest weeks of college.  
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Entering Student Experience Results
Evidence suggests that college students’ earliest 
experiences play an important role in whether they 
persist and achieve their educational goals. Orientation 
courses, initial assessment tests, and advising are 
key pieces of the entering student experience. Forty-
three percent of all students report having met with an 
advisor in the first four weeks at their particular college 
to discuss their educational goals, and over half of all 
students report completing an initial assessment test. 
However, only 39% of part-time students, as compared 

with almost half of full-time students, report having met 
with an advisor. Part-time students also report being less 
likely than their full-time counterparts to have completed 
an initial assessment (51% vs. 62%). One quarter of 
full-time students responded that they had not attended 
an orientation course at their college, while 38% of part-
time students  reported never having done so. Further, 
part-time students who did attend an orientation course 
or program report being less satisfied with it than full-
time students. 

Table 7: Selected Special Focus Questions Frequencies

Part-time Full-time All Students

By the end of my FIRST FOUR WEEKS at this college, I had met with an advisor to discuss my 
educational goals.

Yes         39% 49% 43%

No, I met with an advisor by the end of my 
first four weeks at this college, but we did 
not discuss my educational goals 

7% 8% 7%

No, I did not meet with an advisor by the 
end of my first four weeks at this college 32% 23% 28%

No, I have discussed educational goals 
with an advisor, but it did not happen 
by the end of my first four weeks at this 
college 

13% 12% 13%

I do not recall 10% 8% 9%

By the end of my FIRST FOUR WEEKS at this college, I had completed an initial assessment 
test to determine which reading, writing, and math courses I should enroll in.

Yes 51% 62% 56%

No 40% 29% 36%

I do not recall 8% 9% 9%
 How satisfied were you with the quality of your college’s orientation course or  
 program for new  students?
 

Very Satisfied 22% 26% 24%

Somewhat Satisfied 33% 41% 36%

Not at all Satisfied 6% 8% 7%

Have not attended an orientation course or 
program 38% 25% 32%
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Fast Facts
Survey Instrument: The Community College Student Report (CCSR) 

	 Paper administration, in-class completion time ranges from 35 to 50 minutes to complete
	 Web-based administration; approximately 15 minutes to complete (available only in oversample situations).

CCSSE Participants 
	 310,013 students from 525 institutions in 48 states have completed the CCSR between 2005 and 2007.

2007 CCSSE Cohort Respondents
Gender: Male student respondents – 40% 	 Female student respondents – 60%

Race/Ethnicity 

	 Asian – 5%
	 Black – 12%
	 Latino/Hispanic – 11%
	 International – 6%
	 Native American – 2%
	 White – 65%
	 Other – 4%

Enrollment Status: Part-time – 31% 		  Full-time – 69%

2007 CCSSE Consortia
	 Statewide and state-based consortia include Alaska, Florida, Illinois, Kentucky, Louisiana, Massachusetts, 

Minnesota, North Dakota, Northeast Minnesota, Northwest, South Carolina, Tennessee, Texas, and Wyoming. 
	 Regional and district-wide consortia include the Northwest Consortium, the Alamo Community College District 

Consortium, and the North Harris Montgomery Community College District Consortium.
	 Texas Small Colleges Consortium: 10 small colleges across Texas
	 Hispanic Student Success Consortium: 15 colleges 
	 Achieving the Dream Consortium: 22 colleges
	 SSPIRE Consortium: 9 colleges

CCSSE Benchmarks of Effective Educational Practice
	 Active and Collaborative Learning 	 (items: 4a, 4b, 4f, 4g, 4h, 4i, and 4r)
	 Student Effort				    (items: 4c, 4d, 4e, 6b, 10a, 13d1, 13e1, and 13h1)
	 Academic Challenge			   (items: 4p, 5b, 5c, 5d, 5e, 5f, 6a, 6c, 7, 9a)
	 Student-Faculty Interaction		  (items: 4k,4l,4m,4n,4o,and 4q)
	 Support for Learners			   (items: 9b, 9c, 9d, 9e, 9f, 13a1, and 13b1)

Validity and Reliability
CCSSE’s validation research study, “Exploring Relationships Between Student Engagement and Student Outcomes in 
Community Colleges: Report on Validation Research,” is available on the CCSSE Web site. 

Future Plans
	 Pilot of Survey of Entering Student Engagement (SENSE) -- fall 2007 (invitation only)	
	 Focus group research on entering student experiences in community colleges -- fall 2007 - fall 2008
    National Field Test of Survey of Entering Student Engagement (SENSE) -- fall 2008 (open to limited 

registration)
    National Administration of Survey of Entering Student Engagement (SENSE) -- fall 2009
    Development of a survey of online student engagement (TBA)




